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TUCKER TOAD BENTLEIGH PRIMARY SCHOOL 
 

1. School Profile Statement 
Tucker Road Bentleigh Primary School (TRBPS) is situated in spacious (4.5 hectares) and well-presented grounds with 
senior, middle and junior adventure playgrounds, a large oval, grassed sport areas, a running track, netball and 
basketball courts and quieter internal courtyard areas. Outdoor chess and shaded eating areas complement the 
active play spaces. 
A major upgrade of facilities occurred during 1999. The school facilities include large classrooms, most with 
pods/teacher preparation areas and all classrooms air-conditioned and have the infrastructure to support learning 
technologies.   
In 2010 as part of the BER funding (Building Education Revolution), a six classroom learning centre was completed 
and now known as the SOL centre (Stan Oakley Learning Centre) adding to the following list of facilities: 
 

• Art/craft centre  
• Music Room 
• Gym 
• Self-contained hall  
• 28 stationed computer centre 
• Vegetable Garden and kitchen area 
• Spacious library  
• Science/technology centre  
• Canteen 
• Parent resource centre  
• Separate childcare facility (Rainbow House) 
• Multi-purpose rooms 
• Electronic whiteboards,  
• Upgrade of grounds (additional trees planted, garden beds renewed and developed) 
• Replacement of front fence and entrances to improve security. 
• Paved Brick Area in the Year 1 – 2 Eating Area 

 
The school has fostered a caring atmosphere, within clearly defined expectations, where students can develop in a 
learning environment which is emotionally, socially and physically secure. Student Wellbeing and Engagement is an 
integral aspect of learning, individual development and participation in whole school life at Tucker Road Bentleigh 
Primary School. 
It is well supported by School Council and parent groups, working bees, assistance in classrooms and a strong 
fundraising arm.  
 
Demographics 
The demographic data over the last twelve years has shown an increase in enrolments. With a strong trend towards 
new housing and development of dual occupancy property in the area, our enrolments are expected to increase.  
The 2017 projected enrolment is at 620, this figure also includes 105 Preps. 
 
 
In the last couple of years we have seen the number of LBOTE students decreasing slightly and there has been some 
change in the socio-economic status of families.  In 2013 we had 119 students, the total number of LBOTE students 
in 2016 was 104.  There are 82 students where English is not the main language spoken at home and 22 where 
English is spoken.  We currently do not have any international students. 
 
At TRBPS we are committed to building teacher capacity through a strong emphasis on Professional Learning (PL) for 
all staff focused on teaching and learning, and strengthening effective communication skills.  
Professional Learning Team (PLT) meetings and PL workshops are scheduled regularly throughout the year.  Teachers 
are encouraged to share knowledge and skills but also access sessions that will build and enhance their skills further. 
TRBPS’s staffing profile presently consists of 34 teaching staff and two principal class officers. 27 staff are classroom 
teachers, including one leading teachers and three job share arrangements. We have 6 specialist teachers and offer 
three specialist curriculum areas, which are, Art, Music and Physical Education and Literacy Intervention. The 



 
 

 

administration (Extra Support) staff comprises one business manager, one administration office manager, part-time 
administration officer and one part-time school nurse.   
We also have a Library Technician, Grounds Manager, ICT technician. We currently have eleven students who receive 
PSD funding and 6 extra support staff as aides to assist these students and support teachers.  TRBPS offers a wide 
range of extra curricula programs, such as music, art and drama.  We also offer after school hours lessons for 
instrumental music. Camp Australia provides the TRBPS ‘Out Of School Hours Care Program’ to our growing school 
community. These programs not only enrich student lives, but also provide a variety of ways for each child to invest 
in our school community and build socially through non-academic outlets. 
 
We have an art room, music room and indoor and outdoor performing spaces.  Our library is well resourced and 
includes a small garden courtyard accessed by teachers and students as a quiet reading area or as a small group 
teaching space. The library also houses our portable laptop trolleys (two other trolleys are housed in the SOL centre), 
ensuring that our students have access to laptops during class time to further build and support their ICT capabilities. 
Teachers may also book the ICT room for whole class or small group sessions. 
We have a full time and a part time PE teacher offering a highly skilled PE program to our students. Our senior 
students access the Interschool sports program and we have a number of teams that qualify in the state finals. 
We offer Italian as our LOTE program Prep – 6 with the students being involved in rich experiences to support their 
understanding of different cultures. 
The school also offers Literacy Intervention sessions for identified students in year one and two.  This provides 
students with literacy needs the opportunity to catch up and develop early literacy skills in a focused small group 
sessions. 
 
The TRBPS Council and the whole school community work in cooperation to maintain and improve both the school 
grounds and buildings. There are a variety of grassed and shaded areas that are landscaped and provide a safe and 
well-equipped area for children.  
All parents/ carers are welcomed into the school, and have the opportunity to participate in school activities and 
functions. This can include training as a classroom helper, volunteering in the canteen, supporting excursions and 
extra-curricular programs/ activities such as PMP, attending working bees, being a member of School Council, a sub-
committee or the PFA. 
 
The Parents & Friends Association plays an important and highly valued role within our school.  The Principal attends 
part of the monthly meeting to report on events within the school and to answer any questions raised by the Parent 
body. The Parents & Friends Association is responsible for managing the Uniform shop and forms one part of the 
fundraising endeavours along with FACES.  They provide support and/or organise special events for the students, 
staff and parents during the year. 
 
TRBPS has a strong, active School Council with 4 sub-committees: Finance and Administration, Buildings & Grounds, 
Functions & Community Events and Education. Parents/carers are welcomed to School Council meetings as 
observers and are encouraged to be members of the different sub-committees. 
 
Communication and partnerships are developed with parents through our Information Night in Term 1, a formal 
discussion process Term 3, written school reports (Terms 2&4), phone calls, formal and informal meetings and the 
use of diaries in the senior school. 
 
Our parents are highly supportive of the school. The families of students at TRBPS are mostly professional, well-
educated and have high expectations of the school and their children.  A good quality education is important to our 
families. We educate our students to be enthusiastic, curious learners, who know and understand themselves as 
individuals and productive community members. Today’s child at TRBPS needs to become a highly literate and 
numerate student who will develop, thrive and contribute as tomorrow’s adult. As 21st century learners our students 
need to become life-long learners who are creative, have entrepreneurial skills, effective users of multiple literacies, 
ICT savvy, and socially and emotionally competent. We strive for excellence in academic achievement and promote 
the development of the whole child through a strong curriculum program and a variety of co-curriculum 
opportunities. 
  
TRBPS has a strong Student Wellbeing and Engagement focus with all staff involved in having a collaborative role in 
supporting students to have every opportunity to feel valued, safe and secure.  The school is following the Kids 
Matter framework which promotes a whole-school approach to children’s mental health and wellbeing. The Student 



 
 

 

Wellbeing Coordinator and the Student Wellbeing Action Group have started providing Professional Learning to all 
staff and to the school community.  
We have started to focus strongly on the importance of social and emotional learning as part of classroom programs 
and in the playground interactions. Teachers are beginning to include ‘circle time’ to build student-student and 
student- teacher relationships and we have introduced student ‘Peacemakers’ in the playground as part of our 
restorative practice approach. 
Further, TRBPS is also focusing on developing an effective community of learners and the process of inquiry learning. 
the development of an inquiry learning model and building a highly valued professional learning culture unique to 
TRBPS.   
In addition and under the guidance of Mathematics’ Educational Consultant we have also started working on further 
developing effective numeracy practices.  
Students at TRBPS have achieved good results in all measures of Literacy and Numeracy over time.  This includes 
teacher judgement as well as the State and National testing programs such as NAPLAN.  TRBPS continues to provide 
an excellent education for all students.  Our aim is to provide programs that cater for a variety of learning styles, 
student needs and ambitions.  
 
2. School Values, Vision and Philosophy  
TRBPS has a core purpose to encourage a sense of belonging to the community, to promote well being and to 
educate independent learners who achieve personal excellence. Students at TRBPS are nurtured in a safe and secure 
environment where they are valued for their individuality and diversity. We offer an educational setting that allows 
and encourages the full participation of students. Throughout the school, high standards of behaviour are expected. 
Our students have the right to be treated with respect, courtesy and kindness, regardless of age, appearance, 
gender, social and academic abilities, cultural or religious backgrounds, and to learn and play without the disruptive 
influences of others.  

In an environment marked by continuous change, our vision is to prepare students for the uncertainty of the 21st 
Century. We believe that happiness and a sense of connectedness are the foundations to the development of 
literate and productive citizens of tomorrow. Our school acknowledges that student wellbeing and student learning 
outcomes are inextricably linked. 
  
Our value based philosophy instilled into the ethos of TRBPS includes the core values we live by and which form the 
basis of everything we do. Our shared expectations and codes of behaviour were developed in-conjunction with all 
sectors of the school community and are outlined in this document as well as evident in our school values and vision 
statement. 

The School values include Friendliness, Enthusiasm, Cooperation, Respectfulness and Responsibility. They are 
celebrated and referred to on an ongoing basis and underpin the beliefs of the whole school community.  TRBPS’s 
belief is that ‘today’s child, tomorrow’s adult’ will develop resilience, empathy, value family and believe in self and in 
others. This conviction is widely promoted and embedded through the provision of many practices and programs 
across the entire school. This philosophy underpins our beliefs, practices, curriculum programs and school 
structures.  
 
The School’s vision and values are integral to TRBPS’s development of today’s child into tomorrow’s adult. Today’s 
child at TRBPS needs to become a highly literate and numerate student who will develop, thrive and contribute as 
tomorrow’s adult. This will be achieved by becoming a life-long learner who is:  happy and healthy, resilient, self-
aware, persistent, passionate, accepting of challenge, open-minded, adaptable, purposeful and hopeful. Today’s 
child, tomorrow’s adult will be: multi-skilled, creative, technologically empowered, a problem solver, a critical 
thinker, an effective communicator, a productive and collaborative worker, respectful when building relationships, a 
community contributor and a global thinker.   
 
Student Attitudes to School Survey’s (which focuses on student engagement and connectedness) data results 
indicate that wellbeing and safety factors have continued to improve over the past few years at TRBPS. As a result, 
we will continue to focus on developing the social and emotional skill capacity of our students. With a strong focus 
on restorative practices we aim to build positive behaviours, culminating in students developing resilience and the 
ability to take greater responsibility for their own actions and emotional wellbeing. This will be fostered in a caring, 
supportive, empathetic and safe environment.  Consistent with these aims, we would like to focus on further 



 
 

 

improving the variable results of the ‘Attitudes to School Survey’ trend data for classroom behaviour, connectedness 
with teachers, connectedness to peers and student safety. Professional learning will continue to be an important 
element in supporting the school goals and priorities in the student wellbeing area.  
 
TRBPS has an inclusive approach to education. The School supports a group of students in receipt of a disabilities 
allowance and holds regular student support meetings with their families. In addition, students with specific 
educational and/or emotional needs are also supported with regular Student Support Group meetings (SSG) and 
have individual educational or behavioural plans.  SSG meetings are co-ordinated by the Assistant Principal in 
conjunction with the Principal and include parents/carers/guardians and classroom wherever possible. 

Our school goals outlined in the School Strategic Plan are: 
Achievement Goals: 

• To improve student learning in English with particular emphasis on writing and spelling whilst maintaining 
the sustained focus on reading.  

• To improve student learning in Mathematics with particular emphasis on using challenging (rich task) 
problems and differentiation so students can explore their mathematical reasoning skills. 

 
Engagement Goals: 

• To continue to build and promote behaviours and attitudes across the school community that supports the 
achievement of personal best and encourages a growth mindset. 

• To optimise student capabilities with ICT to more effectively meet their needs as 21st century learners 
• To ensure smooth transition through-out the school (P-6) particularly at pivotal years; year 2 to year 3 & year 

4 to year 5. 
 
Wellbeing Goals: 

• To maintain the strong, trusting relationships that have been built and to strengthen clear communication 
and positive regard for one another.  

• To strengthen student social and emotional wellbeing. 
 
Productivity Goals: 

• To improve the professional learning (PL) program and PDP process. 
• To enhance whole school planning and program delivery, particularly through improved staff capacity and 

efficacy of Professional Learning Teams (PLTs). 
 

3. Guiding Principles 
• The school will collaboratively develop and implement a fair and respectful whole-school engagement and 

behaviour management approach. 
• The school’s curriculum will include pro-social values and behaviour to enable students to acquire 

knowledge and skills, value diversity and build a culture of learning, community and engagement. 
• The school will promote active student participation and provide students with a sense of ownership of their 

environment. 
• The school will support families to engage in their child’s learning and build their capacity as active learners. 
• The school promotes active ‘student participation’ as an avenue for improving student outcomes and 

facilitating school change.   
• The school will establish social/emotional and educational support for vulnerable students and monitor and 

evaluate progress. 
• The school will deliver appropriate education about healthy and respectful relationships. 
• The school will deliver appropriate education in regards to protective behaviours. 
• The school will have processes in place to identify and respond to individual students who require additional 

assistance and support. 
• The school will build strong links with the local community to gain access to an extended network of 

community members, professionals and educators who can provide expertise and experience that can build 
the capacity. 
 

Appendix 2 TRBPS Statement of Values 



 
 

 

4. Engagement Strategies 
An important aspect of student wellbeing is developing peer connectedness, building relationships between 
students, teachers and parents/carers and developing social competencies. To support cognitive, behavioural and 
social/emotional wellbeing, TRBPS provides the following programs: 
 

• Hit the Road Running- school developed program- building relationships 
• Transition programs: K-Prep, Year 6-7- Moving Up, transition activities, individual transition programs for 

students with special needs 
• Buddy programs- Prep/Year 5 
• Restorative Practice and Circle Time 
• DET SEL Program (Social and Emotional Learning) 
• Leadership Program- Year 6 
• Student Representative Council- Years 3-6 
• Lunchtime activities: social skills group, chess, skipping club, Tech Shed, computer club 
• Life Education- Prep-Year 6 
• Family Life- Years 5&6 
• Drug Education Plan P-6 
• Support programs- EAL/ Levelled Literacy Intervention 
• Responsible use of technologies and cyberbullying- as part of the ICT program 
• Disabilities Awareness Program- weekly contact with students by adults with disabilities- Focus Year 1 
• Year 6 responsibilities- School Captains, House Captains, monitors etc. 
• Student Wellbeing Leader  
• SHINE – Language/Speech Program 
 

A range of extra-curricular activities are offered, an attractive physical environment, improved parent 
communication and reporting techniques, the continued development of excellent teacher student relationships, 
authentic recognition and celebration of student and community achievements, improved teaching and learning 
strategies coupled with planned program resourcing, additional support programs for children at all developmental 
levels, student leadership opportunities, environmental programs and the SRC have directly impacted on the positive 
community perceptions in the areas of  teaching and learning,  wellbeing and student relationships. 

The school has embraced the Kids Matter Primary Initiative which aims to: 
• Improve the mental health and wellbeing of primary school students 
• Reduce mental health difficulties amongst students 
• Achieve greater support for students experiencing mental health difficulties 

 

This initiative emphasis a sense of shared responsibility for children’s wellbeing and promotes partnerships with the 
school’s community. The initiative has a strong focus on creation of a positive school community, development of 
social and emotional learning for students, parental support and education and recognition of early intervention for 
students at risk.    
 
Students at Tucker Road Bentleigh participate in a variety of extra-curricular activities that include: 

• Choirs 
• Writing Competitions 
• House Competitions 
• Swimming Programs 
• Inter-school sporting competitions 
• Chess Tournaments 
• Bike Ed 
• Camping programs Years 4-6 

Regular Attendance:  
Regular attendance at school is an important aspect of a student’s ongoing academic and social development. All 
students enrolled at Tucker Road Bentleigh Primary School are required to attend school between the hours of 



 
 

 

9.00am and 3.30pm, unless notified otherwise. In the event of absence, parents/carers are required to provide a 
written explanation for the absence- legitimate reasons for absence include illness, accident, an unforeseen event or 
unavoidable cause or observance of religious events or obligations. 
 
Whole-school strategies to promote and maintain high levels of student attendance at Tucker Road 
Bentleigh Primary School include: 

• Adopting consistent, rigorous procedures to monitor and record student absence 
• School rolls are completed twice daily using standardised codes for absences 
• Students who arrive late to school are required to register at the Office and register for a late slip 
• Students who leave school early are required to be signed out at the Office by the responsible adult 
• Data is entered weekly onto CASES21 
• Teachers are required to follow up absences of three days if there has been no contact with the school 
• Absence notes are retained by the classroom teacher, and sent to the Office for archiving at the end of each 

year 
• On a monthly basis, unapproved absence letters will be sent home via students 
• Following up student absences promptly and consistently 
• Providing early identification of and supportive intervention for students at risk of non-attendance 
• Creating safe, supportive learning environments where all student experience success through active 

participation and engagement in purposeful learning 
• Implementation of effective and supportive transition programs 
• Individual Student Learning Plans, including attendance and punctuality goals 
• Provision of out-of-school programs 

 
Parents/carers are required to: 

• Ensure their child attends school at all times the school is open for instruction (see Education and Training 
Reform Act 2006, Section2.1.1) 

• Promote and provide organisational support to their child for full attendance  
• Ensure their child is on time for school each day 
• Notify the school of their child’s absence as soon as possible on the first day of absence 
• Notify the school in advance if an absence of any period is planned 
• Support their child’s learning during continued or prolonged absence 
• Work co-operatively with the school in supporting the child to return to school and reintegrate after a 

prolonged absence 
• Ensure that a copy of the most recent custody order is supplied to the school 
• Ensure that contact details for the child are correct and up-to-date 

 
Appendix 10: TRBPS Student Absence Follow Up Procedure 

Students are expected to: 
• Attend school at all times when the school is open for instruction 
• Arrive on time to school and to every class 
• Provide a written explanation from their parents/carers to their teachers when they have been absent from 

school 
• Remain on the school premises during school time unless they are collected by their parents/ carers or 

parent approved personnel 
 

5. Identifying Students in Need of Extra Support 
At TRBPS all children are catered for within a culture of calm, caring action to support their emotional and social 
development.  Students who demonstrate a need in a particular area are identified by their teacher. Information 
will include personal information gathered upon enrolment such as: 
• Attendance rates 
• Academic performance, particularly in literacy and numeracy assessments 
• Behaviour observed by classroom teachers 
• Engagement with student’s families 



 
 

 

Additionally, these students will be placed on an Individual Learning Improvement Plan (ILIP). These plans are 
designed in conjunction with parents, to further strengthen home-school partnerships. If students are in need of 
assistance with behaviour modification, all teachers refer to and use the TRBPS Student Wellbeing Support Plan. 
Students are guided through this through the use of regular conversations, incorporating the use of Restorative 
Practices such as Circle Time, Restorative Chats and Think Papers. Individual Student Wellbeing Support plans with 
goals linked to our values act as early intervention and an informed approach at TRBPS.   

The school has effectively managed resources to support student wellbeing and engagement to ensure that 
adequate funding is allocated to resource the broad range of programs we offer. All aspects of student health and 
wellbeing are monitored and strategically planned for and School Support Service Officers (DET SSSO: guidance 
officer, psychologists, speech pathologists) plus external agencies such as, occupational therapists, paediatricians, 
psychologists, Alfred CYMHS and other community organisations are utilised.  

Teacher professional growth and learning is given high priority at TRBPS. Cohort data is linked to team performance 
plan goals which are informed by the Australian Institute for Teaching and School Leadership (AITSL) professional 
standards. Goals and targets are set and the professional learning identified and provided. The major focus in the 
school’s strategic plan is improved outcomes in literacy and numeracy, and to further develop a resilient school 
community. (Refer Appendix 5 - Student Support Process). 

6. Behavioural Expectations 
 
Rights and Responsibilities: 

Every member of the school community has a right to fully participate in an educational environment that is safe, 
supportive and inclusive. Everyone deserves to be treated with respect and dignity.  

At TRBPS we believe that forming a positive relationship between students and teachers is an essential part of 
ensuring that our school is a welcoming and secure environment in which to learn.  TRBPS has always been known 
for its strong and active community. In this way, each classroom in the school creates its own community where 
students are welcomed and nurtured to achieve excellence as stated in our school vision.  Each member of a 
community has rights and responsibilities in order for the community to function effectively. Listed is a table 
outlining the rights and responsibilities and these have formed the basis of consultation across the community.  
TRBPS believes that we should actively teach students that engagement in learning, full attendance and whole 
school behavioural expectations, create a highly predictable environment that allows students to understand what is 
expected of them and what they can expect from each other. 
 
The Charter of Human Rights and Responsibilities Act (2006) outline a vision of human rights for all Victorians. The 
charter affirms that all people are born free and equal in dignity and rights. While the charter demands equality for 
all, it also emphasises the value of difference. The charter requires public authorities, including government schools 
and their employees to act compatibly with human rights and to consider them when making decisions and 
delivering services.  TRBPS’s Anti-Bullying Policy has developed Rights and Responsibilities in consultation in with the 
community and is reviewed and ratified by the School Council annually.   
 
The School’s Rights and Responsibilities are consistent with: 

• The development of self-esteem and positive choices 
• The principles of fairness, honesty and integrity  
• Sound emotional and social development 
• A sense of responsibility towards self, others and the environment 

 

(Refer Appendix 1 – Code of Conduct – ‘Rights and Responsibilities’) 

Expectations:  

Shared behaviour expectations for students, parents/carers and school staff are detailed in Appendix 6. 

 



 
 

 

7.  Inclusion, Wellbeing and Transitions:  
Student Wellbeing: 
TRBPS has a proactive approach to student health with the continued provision of a school nurse and Level 2 First 
Aid trained staff members.  In addition, the school ensures up to date training of staff to effectively manage students 
with anaphylaxis, allergies and asthmatic reactions.  All Staff complete an annual CPR course and anaphylactic 
certification. TRBPS is a registered Asthma Friendly school. The School promotes Sun Smart behaviours through the 
wearing of broad brimmed hats from September to April inclusive, as well as promoting the wearing of hats for camp 
and excursions, especially outdoors. We have a school nurse who works from approximately 10.30- 3.00pm three 
days a week ensuring that students’ wellbeing/health needs are being addressed. 

 
The foundation of a positive school culture is nurtured by active participation of all members of the school 
community so they feel valued, safe and secure. They are provided with meaningful ways to contribute to the school 
and have every opportunity to meet their educational and personal potential. A vital component of TRBPS’s 
approach to prevention is teaching positive behaviours, the use of restorative practices and the use of logical 
consequences to address appropriate and inappropriate behaviour. The School Council and leadership team 
regularly consult with parents/carers, students, support agencies and broader community groups to ensure we are 
responsive to the whole child and their complete needs. 

 
The TRBPS positive school culture is also based on student engagement being the foundation for learning. To 
support this philosophy the entire staff is actively involved in developing effective classroom practice to ensure 
pedagogy and curriculum engages all students by responding to and recognising their diverse individual needs. At 
TRBPS we strive to build effective relationships, develop deep pedagogical understandings, and focus on improved 
teaching and learning practices in an effort to establish a professional community of life-long learners. An inclusive 
curriculum incorporating the AusVELS and VELS ensures teaching and learning practice is in line DEET guidelines and 
effectively meets the needs of and engages the 21st century student. Effective teaching, inclusive and engaging 
curriculum and respectful relationships between staff and students are promoted through a commitment to 
professional learning. School structures such as Teaching Teams, blocked timetabling, Professional Learning Teams 
and whole school meetings are avenues for teacher learning and professional dialogue and discussions - ‘learning 
talk’ (Dalton and Anderson) also contribute to our inclusive culture. 

 
Students have a number of opportunities to be involved in decision making and leadership at the School.  Senior 
School Council operates and this group includes representatives from classes (year 3-6) and it is this group which 
takes action at a school and local level.  An extensive leadership program operates for senior students who serve as 
leaders in many areas across the school. Regular assemblies are held and students take the key leadership roles on 
these occasions. At a classroom level, class norms, agreements and expectations are set and forums such as circle 
time and class meetings are in place to discuss various issues that arise. Students at TRBPS have various 
opportunities for input into their educational experience, including their physical learning environment and a voice 
in inquiry planning, which provides them with a sense of ownership and belonging thus allowing them to feel safe in 
the environment they have created. 
 
Our School Strategic Plan (SSP) and associated Annual Implementation Plans (AIP) have student wellbeing as a 
priority area; school goals and targets are closely aligned with the importance of this as integral to learning. 
Extensive Professional Learning that has been committed and undertaken by staff in relation to wellbeing depicts 
our genuine commitment to not only continual school improvement and raising student learning outcomes, but the 
promotion of student engagement, self-esteem /self -worth, confidence and emotional stability and support which is 
paramount to learning. 

 
Parent Involvement: 
Parents are provided with many opportunities for involvement. There are a number of formal committees and 
management structures operating. School Council and associated committees manage and participate in a range of 
areas.  An active Parent’s Association meets regularly and organises a range of social and fundraising activities.  
Parent helpers work in classrooms.  Parent forums offered at the school such as ‘Helping your child with reading’ and 
‘Moving onto Year 3 and Year 5, what parents can expect’ provide another way in which parents can continue to be 
informed and actively participate. 
 
Staff Consultation: 
The staff has a variety of avenues for open consultation. They attend morning briefings; meet as a whole group for 
Professional Learning and smaller groups as Professional Learning and Level Planning Teams. We have a consultative 



 
 

 

committee that meet regularly throughout the year. Each of these forums provides teachers with an avenue to raise 
questions and learn and discuss issues concerning the School. 
In addition, teachers have roles and responsibilities which enable them to lead in many select areas of school life. 
Some staff are active members of the Leadership Team or choose to play roles on School Council, SC sub-committees 
or the Consultative Team, which consults on a range of workplace issues according to the agreement. Compass 
provides another form of communication and encourages participation via discussion groups for consultation on 
various school operational, educational and administration matters. 
 
Buddy Program and Transition: 
Presently, a year 5 and prep buddy system operates and reading buddies are used for reading. Other student buddy 
programs across levels are being investigated.  
       

The program: 
• Whole School Transition program (conducted across the school celebrating moving from level to level within 

the school) 
• K-P transition program that runs one morning a week for four weeks 
• Year 6-7 Transition Program that is as a result of ongoing partnership with local Secondary colleges and 

coordinated by the Student Wellbeing Coordinator 
 
A close relationship has been established with the Glen Eira Council, Alfred CYMHS (Child and Youth Mental Health 
Services) and DET (Department of Education) SSSO’s (Student Support Service Officers) who are also active members 
of the TRBPS school community. Currently we have shared access to a Speech Pathologist and Psychologist as part of 
the DET SSSO service. 
 
TRBPS Restorative Practice Response:  

• This approach will be conducted in an informal way for minor incidents and be embedded in classroom 
teaching and learning, known as a ‘restorative chat’.  

• More serious incidents will require a more formal restorative session that involves the Principal, Assistant 
Principal, Student Wellbeing Coordinator, and if necessary, the Guidance Officer and all persons affected by 
the incident.  The response will be documented. 

• There may be situations where a formal conference is required involving the before mentioned people, as 
well as parents and other support persons (Student Support Group). Any imposed consequence will be 
imbedded in the restorative process and will be focused on repairing harm to those people who are affected 
and in addition, follow up procedures and continual monitoring will be put into action. 

• Where a restorative approach has previously been conducted and subsequently the behaviour continues, 
the school will constitute a further Student Support Group meeting to devise strategies and approaches to 
address the behaviour. This may include intervention from specialist services and external agencies in the 
local community and the completion of an Individual Behaviour Management Plan for the student. 

 
The fundamental concepts of Restorative Practice include an understanding of violation of people and relationships, 
resultant obligations and liabilities, restorative justice to heal and put things right, seek to understand another’s 
perspective, as well as developing empathy with the victim/s. These fundamental concepts have restoring 
relationships at the core. Restorative Practice is based on an old common sense understanding of wrongdoing and 
the underlying need in all of us to be connected. Wrongdoing is therefore damage to the connection, and restorative 
justice seeks to understand the perspectives of all involved, discuss the issue, reach resolution and agreements, 
make amends and where possible restore relationships. The healing of the relationship invariably concerns all those 
connected to or affected by the wrongdoing thus allowing everyone to begin their journey to belonging (Refer to 
Appendix 7). 
 

Students with Disabilities: 
The Disability Standards for Education 2005 clarify and make more explicit the obligations on schools and the rights 
of students under the Disability Discrimination Act 1992. The standards cover enrolment, participation, curriculum 
development, student support services, and harassment and victimisation. 

An education provider must make ‘reasonable adjustments’ to accommodate a student with disability. An 
adjustment is a measure or action taken to assist a student with disability to participate in education and training on 
the same basis as other students. An adjustment is reasonable if it does this while taking into account the student’s 
learning needs and balancing the interests of all parties affected, including those of the student with the disability, 
the education provider, staff and other students. In determining whether an adjustment is reasonable, an education 



 
 

 

provider should take into account information about: 

• the nature of the student’s disability 
• his or her preferred adjustment 
• any adjustments that have been provided previously, and 
• any recommended or alternative adjustments 

This information might come from the student, an associate of the student, independent experts, or a combination 
of these people. 

An education provider should ensure that the student, or an associate of the student, has timely information about 
the processes for determining whether the proposed adjustment would cause unjustifiable hardship to the 
provider.  The provider should also ensure that these processes maintain the dignity, respect, privacy and 
confidentiality of the student and the associates of the student, consistent with the rights of the rest of the 
community. 

The provider may consider all likely costs and benefits, both direct and indirect, for the provider, the student and any 
associates of the student, and any other persons in the learning or wider community, including: 

• costs associated with additional staffing, providing special resources or modifying the curriculum 
• costs resulting from the student’s participation in the learning environment, including any adverse impact 

on learning and social outcomes for the student, other students and teachers 
• benefits of the student’s participation in the learning environment, including positive  learning and social 

outcomes for the student, other students and teachers, and 
• any financial incentives, such as subsidies or grants available to the provider if the student participates 

The DDA and the Education Standards do not require changes to be made if this would impose unjustifiable hardship 
to a person or organisation. 

Human Rights: 
The Charter of Human Rights and Responsibilities Act (2006) outline a vision of human rights for all Victorians. The 
Charter affirms that all people are born free and equal in dignity and rights. While the Charter demands equality for 
all, it also emphasises the value of difference (refer appendix 8). The Charter requires public authorities, including 
government schools and their employees to act compatibly with human rights and to consider them when making 
decisions and delivering services. Tucker Road Bentleigh Primary School’s Anti-bullying policy has developed rights 
and responsibilities in consultation with the community and is reviewed and ratified by school council annually.  In 
collaboration with our school community TRBPS has developed a Statement of Values in the belief that they will 
underpin all learning and will support all members of the school community (refer Appendix 1). 
 

The School’s Rights and Responsibilities are consistent with: 

• the development of self-esteem and positive choices 
• the principles of fairness, honesty and integrity 
• sound emotional and social development 
• a sense of responsibility towards self, others and the environment 

 
8. Bullying and Cyber Bullying Management Plan: 
TRBPS has adopted a whole-school approach that focuses on safety and wellbeing throughout all school practices. 
The Student Values Statement includes specific strategies that aim to promote positive student behaviour, prevent 
anti-social behaviour, and encourage respect, compassion and cooperation. 
 

All classes from Prep to Year 6 use the TRBPS Student Wellbeing Support Plan to support the Statement of Values. 
This guides the participation in and use of a number of programs to inform students about bullying and how to 
proactively identify and reduce incidents within the school. We are guided by the department’s School Procedures 
and Practices for Responding to Students Who Bully which builds on the ‘Safe Schools are Effective Schools’ resource. 
Staff responds to incidents of bullying and develop and implement individual behaviour plans for students (refer to 
Appendix 9 for more information). 
 



 
 

 

 In addition the school: 
• uses Restorative Practices to manage bullying incidents 
• has a buddy system for younger students 
• involves students, staff and parents in updating the Student Code of Conduct, 
• uses the ICT Acceptable Use Agreements (P-4 and 5-6) to meet current government guidelines and standards  
• has raised community awareness, through parent forums and incursions, of the seriousness of cyber 

bullying, its impact on those being bullied, and how this bullying behavior is unacceptable  
• encourages families to inform the school if a student is being cyber bullied, or if the student is aware that 

another student is being cyber bullied and addresses these concerns immediately 
• has a school policy and strategies to address cyber bullying, and  
• utilises DET and Department of Health resources which offer support and advice in relation to cyber bullying 

 
9. Shared Behaviour Expectations: 
The TRBPS learning community works together to create an environment in which the following qualities are valued 
and developed. These ‘norms’ have been co-created to foster an effective learning community.  
 
TRBPS has developed shared expectations to ensure that the learning, safety and rights of all are respected. The 
expectations are intended to be positive in that they set out what are expected and appropriate behaviours for our 
school community.  Our shared expectations are intended to support individual students and families that come to 
our community from a diversity of backgrounds, communities and experiences. This process is undertaken at the 
beginning of each year.  The expectations are intended to be positive and set out the appropriate behaviours for our 
school community. Our shared expectations are intended to support individual students and families from a diverse 
range of backgrounds, communities and experiences 

We have a responsibility to provide an educational environment that ensures that all students are valued and cared 
for, feel they are part of the school, and can engage effectively in their learning and experience success and strive for 
excellence. 
 
The School Values are: Friendliness, Enthusiasm, Co-operation, Respectfulness and Responsibility 
  
The TRBPS Shared Behaviour Expectations - refer to Appendix 6. 
 
10.  School’s Actions and Agreed Follow-Through: 
Tucker Road Bentleigh Primary School acknowledges students who demonstrate and model the schools’ values and 
shared expectations through a variety of forums and with many positive symbolic incentives and rewards. 
 

In the event that a student is not meeting our school’s shared expectations and protocols, strategies and procedures 
are utilised to encourage reflection upon appropriate choices moving forward. This also involves communication of 
student actions to parents. Parents and caregivers are encouraged to become an integral part of supporting their 
child’s endeavours to use the TRBPS Social and Emotional Competencies as outlined in the Student Wellbeing 
Support Plan to support the school in developing their child’s Emotional Intelligence (EQ).   

We support and communicate through: 

Reflection processes- through writing and drawing – Think and reflection sheets 
Students are asked to reflect on their behaviour choices, considering who was involved and how they will rebuild the 
relationship. These written and pictorial reflections using the ‘Student Think Paper’ are shared with relevant 
stakeholders inclusive of class teacher, year level coordinator, leading teacher, principal, assistant principal and 
parents depending on the severity and frequency of the behaviour. The students are then offered the opportunity to 
negotiate how they can improve things, other strategies to use and how they will rebuild the relationship/s. 
 
 
 



 
 

 

Welfare Diaries 
Wellbeing diaries are used for recording of incidents, issues and/or concerns.   When the teacher feels that there are 
concerns or issues then a phone call to the parent will be made.  It is preferable not to email as difficult issues are 
best handled directly and with a conversation.  A follow up meeting may be required and this could be 
teacher/parent and teachers/student/parent. Diaries should include factual accounts of events and actions. Positive 
events and events requiring follow up reflection and restorative responses are also included. 
 

Behaviour Data Base 
Behaviour incidents are recorded on yard duty incident sheets and recorded electronically on spread sheets. These 
are monitored for frequency and behaviour patterns also to gauge yard ‘Hot Spots’.  It also allows staff to reflect on 
yard behaviour and raise repeated behaviours and concerns. These are then discussed further in light of positive 
strategies to be put into effect through the Student Wellbeing Team meetings. 
 
Student Support Meetings (SSGs) 
Student Support Groups are scheduled regularly for students who are having difficulty choosing appropriate 
behaviours. These provide a cross flow of information and help to set up communication channels. They are also 
used to work with the student in identifying achievable goals from the TRBPS Student Wellbeing and Support Plan 
which the whole group will support and monitor. They are reviewed on a regular basis until there is no further need. 
 

Consistent follow up  
Staff, parent and students have the right to expect that incidents will be followed up by the following team of 
Principal, Assistant Principal, Leading Teacher, level coordinators and/or class teachers.  Where necessary students 
may be referred to Student Support Services. 
(Appendix 5: Refer to Student Wellbeing and Support Procedures) 
 

Group work on social skills and values  
All classes participate in social skills and emotional skills programs as part of the Kids Matter Framework. This is 
explicit social and emotional teaching. The staff develops these lessons supported by the Student Wellbeing Team 
and a wide range of resources within the Kids Matter Framework.  
 

Communication with  Parents  
This takes many forms ranging from: newsletter articles, parent evenings, SSGs, phone calls, emails, class and 
student reports, written reflections, student diaries and home communication books. Communication with parents is 
also supported by the Communication Policy and Protocols policies.  
 
For a student demonstrating consistent behavioural challenges a staged response will be activated according to this 
plan, as outlined in the Department of Education and Early Childhood Development Student Engagement and  
 

This could be when a student: 
• Interferes with the right of others to learn 
• Interferes with the right of the teacher to teach the class 
• Poses a threat of violence 
• Poses a danger to the health and/or safety of any school member 
• Fails to comply with reasonable instruction  
• Behaves in a manner which consistently threatens order within the school 
• Harasses or bullies others 
• Uses intimidation or inappropriate behaviors targeted at others 

Discipline will be applied in a way that is proportionate to the behaviour and upholds procedural fairness. 

Corporal Punishment is prohibited in all Victorian schools. Corporal punishment must NOT be used at the School 
under any circumstances. 

Suspension and expulsion are measures of last resort and may only be applied when the grounds for suspension and 
expulsion set out in the Engagement and Inclusion Guidance have been met. 



 
 

 

Suspension and expulsion can only be approved by the principal and our school will follow the processes for applying 
these disciplinary measures set out in the Student Engagement and Inclusion Guidance. 

Information on grounds and processes for suspension and expulsion that our school will follow are available here: 
http://www.education.vic.gov.au/school/principals/participation/Pages/discipline.aspx  
 

11. Engaging With Families: 
The School values parent / carer input into its operations and curriculum offerings and seeks feedback through the 
Parent Opinion survey, and from parent representatives on School Council. The School Council provides financial 
assistance and encouragement to the Parents’ Association in the efforts to build a sense of community. 

The school will support families to engage in their child’s learning and build their capacity as active learners. It 
provides an environment that welcomes all parents/carers and is responsive to them as partners in learning.  

The school will create successful partnerships with parents/carers and families by: 
• ensuring all parents/carers are aware of the school’s Student Engagement and Wellbeing Policy 
• conducting effective school-to-home and home-to-school communications, as outlined in our 

Communications Policy and protocol 
• providing volunteer opportunities to enable parents/carers and students to contribute 
• involving families as participants in school decision-making 
• coordinating resources and services from the community for families, students and the school 
• involving families in Student Support Groups 

 

12. Evaluation: 
Data collection and analysis 

Data will be collected regarding frequency and types of wellbeing issues, so as to measure the success or otherwise 
of school-based strategies and approaches.   

Some of sources of data used are: 

• Attitudes to School Survey data 
• School Level Report data 
• Parent Survey data 
• Data from case management work with students 
• Data extracted from software such as CASES21 or Students Online Case Services (SOCS) 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 

http://www.education.vic.gov.au/school/principals/participation/Pages/discipline.aspx


 
 

 

13. Appendices and Related Policies 
 

Appendix 1: Code of Conduct - Rights and Responsibilities 
 
Appendix 2: Statement of Values 
 
Appendix 4: Student Wellbeing and Support Procedures 
 
Appendix 5: Student Support Process 
 
Appendix 6: Behaviour Expectations 
 
Appendix 7: Restorative Practices and School Wide Positive Behaviours Support 
 
Appendix 8. The Acts – Human Rights and Disability and Standards Act 
 
Appendix 9.  Bullying, Harassment and Cyber Bullying definitions and information. 

 
 
Additional Policies and Documents which support this policy include:  

TRBPS Statement of Values  

TRBPS Student Wellbeing Support Plan 

TRBPS Communication Policy, Guides and Protocols 

TRBPS Social Media and Digital Technologies Acceptable Use Agreement P-4  

TRBPS Social Media and Digital Technologies Acceptable Use Agreement 5/6 

TRBPS Anti-Bullying Policy 

TRBPS Mandatory Reporting Policy 

TRBPS Equal Opportunity Policy 

TRBPS Communication Guide and Protocols 

DET Inclusion Guidelines 

These are available on the school website. 

This policy is informed by the Department of Education and Early Childhood Development Student Engagement and 
inclusion Guidance available at 
http://www.education.vic.gov.au/school/principals/participation/Pages/studentengagementguidance.aspx 
 

 

 

 

 

 

http://www.education.vic.gov.au/school/principals/participation/Pages/studentengagementguidance.aspx
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Appendix 1: Shared Rights and Responsibilities of TRBPS School Community: 
Rights and Responsibilities of Students: 
 

Rights Responsibilities 
Students have a right to: 

• work in a secure environment where, without 
intimidation, bullying (including cyber-bullying) or 
harassment, they are able to fully develop their 
talents, interests and ambitions  

• participate fully in the school’s educational 
program and have their opinions/views 
acknowledged 

• be valued, respected and treated with fairness 
as individuals; expect a learning program that 
meets their individual needs and respects 
student diversity  

Students have a responsibility to: 

• participate fully in the school’s educational program and 
attend regularly 

• display positive behaviours that demonstrate respect for 
themselves, their peers, their teachers and all other 
members of the school community 

• behave in accordance with school and class norms and 
take responsibility for their actions 

• seek and actively participate in student decision making 
forums and meetings 

• actively participate in program that is differentiated to 
meet their diverse needs 

• contribute to an engaging educational experience for 
themselves and other students,  and support the views 
of others 

• seek and actively participate in student decision making 
forums and meetings 

• be encouraged and supported by staff and parents to 
take greater responsibility for their own learning and 
participate as active members of the school community 

• develop as individual learners, who increasingly 
manage their own learning and growth by setting goals 
and managing resources to achieve these goals, and 

• actively participate in program that is differentiated to 
meet their diverse needs 

 
Rights and Responsibilities of Parents/Carers: 

Rights Responsibilities 
Parents/Carers have a right to: 

• expect that their children will be educated in a 
safe, secure and happy learning environment 
in which care, courtesy and respect for the 
rights of others are encouraged 

• expect a positive and supportive approach to 
their child’s learning and to be kept up to date 
with learning practices and expectations 

• expect communication and participation in 
their child’s education and learn to share the 
journey and passion with their child/children 

• to feel welcome and confident that diversity 
and individuality is tolerated and celebrated - 
for themselves and their child/children 

• to be treated fairly with respect and manners 
and provided with avenues to express 
opinions  

Parents/Carers have a responsibility to: 

• promote positive educational outcomes for their children 
by taking an active interest in their child’s educational 
progress and by modelling positive behaviours and shared 
responsibility 

• ensure their child’s regular attendance and provide 
appropriate support, including correct learning materials as 
require; 

• engage in regular and constructive communication with 
school staff regarding their child’s learning by seeking 
information through a variety of forums 

• support the school in maintaining a safe and respectful 
learning environment for all students and support students 
at home 

• participate in the partnership and school decision making 
forums through the various avenues provide; 

• comply with school administrative procedures, policies and 
documentation requirements 

• demonstrate inclusive behaviours and as helpers in the 
school environment show respect for individual needs and 
differences 



 
 

 

• behave in a respectful and ethical manner (as a role model 
for our child/children) when dealing with others in the 
school community  

 
Rights and Responsibilities of Teachers:  

Rights Responsibilities 
Teachers have a right to: 

• expect that they will be able to teach in an 
orderly, safe, well resourced, enjoyable and 
cooperative environment  

• be trusted, valued, respected and supported 
individually and professionally, by the whole 
school community 

• be informed, within Privacy requirements,  
about matters relating to students that will 
affect the teaching and learning program for 
that student 
 

• be involved in school decision making 
processes 

 
• have access to professional learning 

opportunities to grow as professionals 

Teachers have a responsibility to: 

• build positive relationships with students, colleagues and 
parents/carers as a basis for engagement, learning and 
creation of  a positive school learning community 

• use and manage the resources of the school to create 
stimulating, safe and meaningful learning programs, 

• implement the standards of professional practice 
consistently such as: 
o know how students learn and how to teach them 

effectively 
o know the content they teach and  differentiate 

learning 
o know their students - encourage self-responsibility, 
o plan and assess for effective learning 
o create and maintain safe and challenging learning 

environments 
o use a range of teaching strategies and resources to 

engage students in effective learning 
 

• act according to school procedures and policies which 
ensure their safety and wellbeing  

• treat all members of the whole school community with 
equality, respect, fairness and dignity - honouring our 
school values and expectations 

• to support others and seek support from others when 
needed 

• be accountable to others for student learning and their 
actions 

• consider the whole child in relation to their learning 
needs in order to plan and implement effective programs 
that respect individual differences and value diversity 

• exercise ‘Duty of Care’ and take a positive and proactive 
approach to student management 

• actively seek and participate within committees or forums 
where they can have a voice and be hear 

• to seek and be actively involved in Professional Learning 
opportunities provided within and outside the school 

 
 
 
 

 



 
 

 

Appendix 2:  Statement of Values 

TRBPS recognizes the importance of the partnership between schools and parents to support student learning, 
engagement and wellbeing. We share a commitment to, and a responsibility for, ensuring inclusive, safe and orderly 
environments for children and young people.   
 
This Statement of Values sets out our behavioural expectations of all members in this school community, including 
the principal, all school staff, parents, students and visitors. It respects the diversity of individuals in our school 
community and addresses the shared responsibilities of all members in building safe and respectful school 
communities. 
 
Discrimination, sexual and other forms of harassment, bullying, violence, aggression and threatening behaviour are 
unacceptable and will not be tolerated in this school. 

Our Statement of Values acknowledges that parents and school staff are strongly motivated to do their best for 
every child. Everyone has the right to differing opinions and views and to raise concerns, as long as we do this 
respectfully as a community working together.   

 
RESPONSIBILITIES  
THE PRINCIPALS AND SCHOOL LEADERS WILL:  

• Work collaboratively to create a school environment where respectful and safe conduct is expected of 
everyone 

• Behave in a manner consistent with the standards of our profession and meet core responsibilities to 
provide inclusive, safe and orderly environments  

• Plan, implement and monitor arrangements to ensure the care, safety, security and general wellbeing of all 
students in attendance at the school is protected 

• Identify and support students who are or may be at risk 
• Do our best to ensure every child achieves their personal and learning potential 
• Work with parents to understand their child’s needs and, where necessary, adapt the learning environment 

accordingly 
• Respond appropriately when inclusive, safe or orderly behaviour is not demonstrated and implement 

appropriate interventions and sanctions when required 
• Make known to parents the school’s communication and complaints procedures 
• Ask any person who is acting in an offensive or disorderly way to leave the school grounds   

 

THE TEACHERS AND ALL NON-TEACHING STAFF WILL: 

• Model positive behaviour to students consistent with the standards of our profession  
• Proactively engage with parents about student outcomes  
• Work with parents to understand the needs of each student and, where necessary, adapt the learning 

environment accordingly 
• Work collaboratively with parents to improve learning and wellbeing outcomes for students with additional 

needs  
• Communicate with the principal and school leaders in the event we anticipate or face any tension or 

challenging behaviours from parents 
• Treat all members of the school community with respect



 
 

 

 
THE PARENTS WILL: 

• Model positive behaviour to our child 
• Ensure our child attends school on time, every day the school is open for instruction 
• Take an interest in our child’s school and learning 
• Work with the school to achieve the best outcomes for our child  
• Communicate constructively with the school and use expected processes and protocols when raising 

concerns   
• Support school staff to maintain a safe learning environment for all students 
• Follow the school’s complaints processes if there are complaints 
• Treat all school leaders, staff, students, and other members of the school community with respect 
• Not conduct personal business on the school premises or invite persons to do so on our behalf e.g. soliciting 

contacts for financial gain or non-school domestic or personal matters 
 

THE STUDENTS WILL: 

• Model positive behaviours to other students 
• Comply with and model school values 
• Behave in a safe and responsible manner 
• Respect ourselves, other members of the school community and the school environment 
• Actively participate in school and make the most of our educational opportunities by respecting the learning 

for all 
• Practice behaviours agreed to in the Acceptable Use Agreement and the Student Engagement Policy   

 

PARENT HELPERS WILL: 

• Model positive behaviour reflective of our values to the students and staff 
• Maintain a trusting relationship with teacher and other parents by maintain confidentiality at all time. 
• Treat students and staff with respect by not discussing students or staff with other parents. If you have any 

concerns speak to the class teacher, Assistant principal or principal 
• Support class teacher to maintain a safe and orderly learning environment for all students    
• Follow the directions of the class teacher and assist where necessary 
• Arrive on time  
• Sign in and out at the school office  
• Present Working with Children’s Check to the office and update as necessary 

 
 THE COMMUNITY MEMBERS WILL: 

• Model positive behaviour to the school community 
• Treat other members of the school community with respect 
• Support school staff to maintain a safe and orderly learning environment for all students 
• Utilise the school’s communications policy to communicate with the school   

 
THE DEPARMENT OF EDUCATION AND EARLY CHILDHOOD DEVELOPMENT WILL: 

• Provide support and advice to principals to equip them to manage and respond to challenging behaviour of 
students, parents and staff 

• Provide practical guidance and resources to support schools to manage and respond to challenging 
behaviour of students, parents and staff 

• Provide practical guidance and resources to support schools respond to and prevent bullying and promote 
cyber-safety and wellbeing 



 
 

 

• Provide access to evidence based resources and strategies to increase student safety, wellbeing and 
engagement 

• Provide schools with practical and legal support as required 
• Provide parents with practical guidance and resources to resolve conflicts with the school 

 
CONSEQUENCES FOR FAILING TO UPHOLD THE STATEMENT OF VALUES 
 

UNREASONABLE BEHAVIOURS 

Behaviours that are considered inappropriate on and adjacent to school grounds or in relation to school business 
and that do not uphold the principles of this Statement of Values include when a person: 

• is rude, aggressive or harasses others 
• sends rude, confronting or threatening letters, emails or text messages 
• is manipulative or threatening 
• speaks in an aggressive tone, either in person or over the telephone 
• makes sexist, racist or derogatory comments 
• inappropriately uses social media as a forum to raise concerns/make complaints against the school  
• is physically intimidating, e.g. standing very close 

 
CONSEQUENCES  

Principals are responsible for determining what constitutes reasonable and unreasonable behaviour. 

Unreasonable behaviour and/or failure to uphold the principles of this Statement of Values may lead to further 
investigation and the implementation of appropriate consequences. This may include: 

• utilising mediation and counselling services 
• alternative communication strategies being applied 
• formal notice preventing entry onto school premises or attendance at school activities. Written notice will 

follow any verbal notice given  
• an intervention order being sought 
• informing the police which may result in a charge of trespass or assault 

 
By agreeing to meet specified standards of positive behaviour, everyone in our school community can be assured 
that they will be treated with fairness and respect. In turn, this will help to create a school that is safe and orderly, 
where everyone is empowered to participate and learn.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

 

        Appendix 3: Social and Emotional Learning Program Matrix 

SEL Program  
 
Year Level 

Kids Matter Circle Time 

Restorative 
Practices 

Hit the Road 
Running 

School Values 

Mindfulness You Can Do It 

Prep    
 

  

1    
 

  

2      

3      

4      

5      

6    
 

  

 

*Colour denotes Year level participating in program. 

School Social and Emotional Programs utilised at TRBPS: 

School-wide Positive Behaviour Support and Prevention Programs: 
At TRBPS we work together as a whole school community to ensure a preventative school culture by providing 
programs and practices such as:  
 

• Social and Emotional Learning Program – DEET (introduced in 2017) 
• Friendly Kids Friendly Classrooms  - Helen Mc Grath,   
• Students as Leaders Program: School Captains, Student Leaders and SRC, 
• ‘Student Wellbeing Peacemaker Team’, 
• Hit the road Running – Beginning of the Year 
• Friend for Life, Bully Stoppers and Kids Matter framework 
• Buddy Program  
• Transition Programs 
• Protective Behaviours 
• Family Life 

    
 
Appendix 4:  Student Wellbeing and Support Plan 
The following action, support and communication are in place for students who are not supporting the            
school’s shared values, norms and expectations and subsequent incidents occur:  

 



 
 

 

ACTION COMMUNICATION SUPPORT 

1.Follow through Response 1 
(FTR 1) 
Playground 
• Inappropriate contact (e.g. 

pushing, hitting, kicking) 
• Accidental harm to others 

(minor) 
• Taking items 
• Name calling 
• Not following school values 
• Not completing expected 

workload 
• Not wearing hat 
• Putting rubbish on ground 
• Swearing/offensive language 
• Interrupting a game 
• Exclusion 
• Inappropriate body language 
• Tone used when interacting 
• Put downs 
• Inappropriate behaviours in 

the toilet 
• Not moving safely through 

the school (running on 
asphalt) 

Classroom 
• Calling out 
• Not following agreed 

classroom norms 
• Not following school values 
• Not completing expected 

workload 
• Not moving safely through 

the school building 
• Intolerance of other’s 

contributions/skills 
• Anti – social behaviours 

included above 
 

 
 
 

• Reflecting and responding 
to behaviour with 
classroom teacher/yard 
duty teacher. 

• Student reflection to 
include strategy to be 
applied in future situations 
and school value to be 
developed. 

 
 
 

• Follow through Restorative Chat to 
ensure all parties involved in the 
incident have been spoken with 
and it is agreed that the situation 
has been resolved satisfactorily 
and all parties feel reassured and 
safe. Relationships repaired where 
possible. 

• Circle time in classrooms to 
address and discuss issues and 
concerns. 

 



 
 

 

2. Follow through Response 2 
 
• Any ongoing behaviours that 

have not been modified 
through FTR1 

• Exclusion – consistent  
• Intimidation 
• Racial Vilification 
• Threatening others 
• Inappropriate behaviours in 

toilet - consistent 
• Intentionally distressing 

someone 
• Consistently ignoring 

teacher instruction 
• Swearing – extreme 
• Cyber bullying 
• Stealing 
• If parents raise concerns 

from things being said at 
home 

• Group actions/Ganging up 
(constant) 

 

• Repeated Behaviours – 
FTR2 process below 

• Set specific strategies or 
goals. 

• Monitoring of behaviours   

• Communication between 
yard duty teachers at hand 
over supports consistent 
follow through.  

• Monitoring behaviours of 
student/s by Student 
Wellbeing Team. 

• Contact group may include: 
classroom teacher, year 
level coordinator/Principal/ 
AP/Student Wellbeing 
Coordinator and parents. 

 

• Reflective process (i.e. individual 
supervised reflection time Think 
Sheet, Reflection Sheet) to include 
restorative practice with all parties 
involved, with  agreed actions to 
ensure all parties to have their say, 
feel reassured and safe. 

• Circle time in classrooms to 
address and discuss issues and 
concerns. 

• Ongoing communication and 
support with a contact person 
(class teacher, Leading Teacher, AP 
or Principal) to feedback self-
monitoring of agreed 
processes/goals. 

• Follow up with parents. 

3. Follow through Response 3 
 

• Prior history of FTR2 
Behaviours that have not 
been resolved. 

• Physical assaults. 
• Intentional emotional 

aggression. 
• Intentionally doing real 

damage to school property 
(e.g. graffiti or destruction of 
school toilets) 

• Self -harm/suicidal thoughts 
• Any sexual or sexualized 

related behavior  
• Threat on life or wellbeing 

(e.g. Threatening an 
anaphylactic with an 
allergen)  
 

 

• Reflection with explicit 
ongoing support with AP 
using above FTR2 process. 

• Further action can occur 
through SSG’s ILIP’s, 
Behaviour Contracts, 
Negotiated Action 
Plan/Strategies, 
involvement of Student 
Support Service Officers or 
other professional 
agencies. 

 
• Restorative Conference procedures 

put into effect where necessary. 
 

• Commence/ add to staged response 
documentation. 

 
• Parents kept informed with formal 

meetings as necessary and ongoing 
discussion with teacher.  

 
• Individual management plan 

developed and negotiated with all 
parties.  



 
 

 

4. Voluntary Transfer to 
another school 

 

• This may be arranged if the 
parent agrees that the child’s 
educational needs will be best 
met elsewhere. The Principal 
must assist the parent in 
finding an acceptable school 
for transfer and the Principals 
must agree. 

• Documentation must be 
provided.  

• If the Principal is unable to 
arrange a transfer, the child 
shall be retained at the 
present school. 

 
• Commence/ add to staged response 

documentation. 

5. Suspension or Expulsion 
   

Following: 

DET Engaging schools are 
effective schools student policy 
Guidelines 2009 

Ministerial Order No. 184, 
Discipline of Pupils 

 

 

• School to follow DET 
guidelines. 

 

 

• School to follow DET guidelines. 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 
Appendix 5:  

TUCKER ROAD BENTLEIGH PRIMARY SCHOOL STUDENT WELLBEING SUPPORT PROCEDURES 
 

 
 
 
 

Staff Parent Child/Other 
• Fill in School Referral Form 
• Place in SWC pigeon hole 
• SWC has discussion with 

staff/student/parent 
• Referral placed on SW team 

meeting agenda 

• Contacts school 
• Principal/Teacher refers to 

SWC 
• Placed on SW team 

meeting agenda 

• Talks to teacher/other 
student 

• Student referred to SWC 
• SWC has discussion with 

teacher/parent/Principal 
• Parent contacted 
• Placed on SW team 

meeting agenda 
 

 
 
 
 
 
 

Severe Academic Welfare Issues Severe Behaviour 
• Discussion with Psych, 

Speech Therapist regarding 
assessment 

• Meeting with Parents 
• Further Assessment 
• PSD funding Applications 

• Meeting with parent, class 
teacher, other 

• Referral to Agency 
• Mandatory Reporting 

• Discussion with Parent or 
Agency 

• Referral to Psych or Agency 

  
 
 
 
 
 
  
 
 

PSD Funded Students Non – Funded Students Behavioural Welfare 
• School Support 

Group Meeting 
• ILIP 
• Matrix 

• ILIP 
• SSG on Needs Basis 
• School Based 

Support Program 

• Behavioural 
Management Plan 

• SSG on Needs Basis 

• Monitoring 
• Regular Contact 

with agency 
• School Based 

Support 
• Care/Case Meeting 

 
 

 

 

Are you concerned about a student? 

Student Welfare Team Meeting 
AP, SWC, School Psychologist 

ACTION – Meeting with Student Welfare Team, Class 
teacher and Parents to formulate plan, process and/or 

procedure  
 



 
 

 

Appendix 6: School Behaviour Expectations: 
 

• Accessible educational provision for all students – students with disabilities and specific learning needs will 
be welcomed into our community.  

 

• Parent/carer partnerships and liaison – open communication with parents or carers of children will be 
encouraged. 

 

• Community partnerships which engage families and the community in ways that support student 
achievement and success – TRBPS maintains many links with local community organisations. 

 

• Provision of appropriate student services – the Student Wellbeing Coordinator manages referrals to student 
welfare services and can advise on a range of external services as well. 

 
• Development and provision of appropriate, relevant and challenging curriculum that gives students the 

opportunity to experience success in their learning - staff work and plan in teams to ensure the 
development of a curriculum that meets the needs of all students. 

 
• Child Safety – TRBPS will adhere to the Standards for the care, safety and welfare of all students which 

includes zero- tolerance approach to child abuse. 
 

Expectations - Staff 

Engagement 

The School will: 

• uphold the right of every child to receive an education up to the compulsory age of schooling 
• ensure the school complies with its duty of care obligations to each student, as well as its obligations under  

the equal opportunity, human rights legislation and child safe standards 
• collaborate with the TRBPS community to develop policies and procedures consistent with its values, 

aspirations and DET Guidelines 
• collaborate to identify the diversity of the school community and deliver teaching and learning, educational 

and extra-curricular activities, facilities, student services and community linkages which are inclusive and 
responsive to student needs  

 
Teachers will: 
 

• develop flexible pedagogical styles to engage different learners 
• deliver curriculum and assessment that challenges and extends student learning 
• develop positive and meaningful relationships with students that promote engagement 
 wellbeing and learning 
• provide opportunities for the student voice to develop a positive school culture in and outside the                
    classroom 
 

Attendance 

• promote regular attendance by all members of the school community, and 
• monitor and follow up on absences 

 

Behaviour 

TRBPS will support and promote positive behaviours by developing and implementing shared behavioural 
expectations with the school community and by delivering whole-school responses to behavioural issues.  All 
members of the school community are expected to participate in the educational environment with curiosity, 
enthusiasm and mutual respect.  TRBPS is committed to engaging all students and will only exclude students as a 
matter of last resort in extreme circumstances. 

 



 
 

 

The School will: 

• work to provide an appropriate and engaging curriculum for all students 
• lead and promote preventative approaches to behavioural issues by incorporating student wellbeing at the 

centre of school business 
• monitor the profile of behaviour issues at the school and the effectiveness of implemented strategies 
• provide appropriate professional learning opportunities for all staff to build their capacity to  
• promote positive behaviours 

 

The teachers will: 

• use the Student Engagement Policy as a basis for negotiating a class-based set of norms,   
• share behavioural expectations with students, teach students social competencies through curriculum 

content and pedagogical approach 
• employ behaviour management strategies that reflect the behaviours expected from students and which 

focus on supporting positive behaviours 
• build a collegiate atmosphere with other school staff to share strategies and support each other to reflect on 

one’s own behaviour management approach, and 
• involve appropriate specialist expertise where necessary 

 
Expectations – Student 
Engagement 

All students are expected to: 

• adhere to the classroom norms and school values 
• respect, value and learn from the differences of other 
• have high expectations that they can learn 
• reflect on and learn from feedback 

 

Attendance  

All students are expected to: 

• Come to school every day that the school is open to students.  If students can’t come, they must provide an 
explanation from their parents/carers to their teacher. Students should arrive at each class on time and 
ready to learn 

Behaviour  

All students are expected to: 

• support each other’s learning by behaving in a way that is curious and respectful according to their school 
norms and behavioural expectations 

• have high expectations that they can learn 
• be considerate and supportive of others 
• demonstrate behaviour and attitudes that support the wellbeing and learning for all and 
         contribute to a positive school environment that is safe, inclusive and happy 
• understand that bullying, including cyber-bullying, violence, property damage, inappropriate language and 

disrupting the learning of other students is unacceptable  
• be aware of the school bullying and violence prevention policy 

 
 
 
 
 
 



 
 

 

Expectations – Parents/Carers 
 
Engagement 

Parents/Carers are expected to: 

• support the school’s efforts to educate young people to live in a diverse world by promoting an 
understanding and appreciation of diversity in the home 

• help the school to provide student-centred responses by providing all relevant information to the school  
• read the TRBPS  Student Engagement and Wellbeing Policy, and actively participate in supporting their 

child’s learning,  build a positive relationship with the school, attend student- parent-teacher meetings, 
student activities, forums, school celebrations, student support group meetings, as well as responding to 
school communications (including the student dairy) in a timely manner (refer Appendix  9 – TRBPS 
Communication Policy and Guide) 

 
Attendance 

Parents /Carers are expected to: 

• ensure that enrolment details for their children are correct, that their children attend school regularly and 
that, when a child is absent from school, parents/carers advise the school as soon as possible. 

Behaviour 

Parents/Carers are expected to:  

• read and use the school’s behavioural expectations to promote a consistent approach that supports their 
child’s learning, engagement and endeavour, both in and out of school  

 
Diversity in the School Community: 

TRBPS aims to address diversity by: 

• maintaining a highly skilled, motivated and energetic workforce who are better able to meet the needs of a 
diverse school community   

• attracting highly skilled and diverse staff making the school a preferred employer; increasing the range of 
knowledge, skills and experiences available in the workforce  

• enhancing the capacity for effective decision-making due to the greater diversity of perspectives and inputs 
• creating more effective work teams due to increased participation levels and an increased capacity to solve 

problems 
 

School Agreed Actions: 

Appropriate Behaviour 

TRBPS will acknowledge students who meet the shared expectations outlined in this policy through recognition and 
encouragement as shown in the logical consequences provided below.   
 
Inappropriate Behaviour 
When students do not meet these expectations a staged response is implemented consistent with the logical 
consequences.  
This is to be implemented using the Restorative Practices approach outlined in the Appendix 7 and summarised 
below.  The restorative practices approach is used to address student behaviour in various settings to: 

• re-establish significant relationships 
• ensure consequences for misbehaviour are relevant and meaningful 
• foster and develop individual responsibility and empathy 

 



 
 

 

 
 

 

 

 
 

 

 

 

 

 

 

Appropriate Behaviour Inappropriate Behaviour 
 

  

 
Appropriate behaviour will be recognised by: 
• Celebration at assemblies 
• Reports 
• References  
• Newsletters 
• Leadership opportunities 
• Positive feedback 
• The right to represent the school 
 
• Graduation 
 
 

 
 
 
 
 
 

 
Inappropriate behaviour will be dealt with in the following 
manner: 
• Talking to the student and referring them to the shared 

expectations, 
• Discussing appropriate behaviours in the classroom 
• Contacting parents/carers , 
• Making changes to the student’s learning program to better 

equip him/her to behave positively, 
• Implement restorative practices, 
• Restorative Chats and apology, 
• Action to make it right agreed to (may include clean up 

damage to property,) 
• Ask the student to undertake tasks designed to better equip  
       him/her to behave positively in the future, 
• Counselling, 
• Payment for damage sought, 
• Withdraw privileges, 
• Withdraw student temporarily from class – Swap Grade, 
• Hold Student Support Group meetings, 
• Give the student ‘time-out’– gradual reintroduction using a 

planned response, 
• Negotiate alternative pathways or settings for student or as a 

matter of last resort, suspension or expulsion, 
• Create Individual Behaviour Management Plans in 

consultation with parents, student and teachers. 
 



 
 

 

 
Appendix 7:  Restorative Practices and School Wide Positive Behaviour Support:  
 
TRBPS implements the ‘Restorative Practices Model’ to encourage engagement, self-responsibility and 
independence, as well as to build pride and respect in each individual student.  
 
This has been extended into the classrooms and is the basis for respectful communication, relationships and how to 
respond pro-actively to behavioural issues. To further build on this, we have formed a partnership with Margaret 
Armstrong to strengthen our restorative practices as an effective framework for student well-being and 
management across the School. We have formed a Student Wellbeing/Social and Emotional Learning Team to 
oversee the implementation of the Student Engagement Guidelines and Policy, as well as analyse data from the staff, 
student and parent surveys and make recommendations to the leadership team and staff. 
 
We have a dedicated focus on the importance of professional learning and development of partnerships with 
educational consultants as critical friends. We will continue to enhance our restorative practices through our 
professional partnership with student wellbeing consultant Jane Langley. 
 

Restorative Practices - pro-active playground behaviour management approach: 
Our school is committed to the use of restorative practices with students. Restorative practices: 
 

• are underpinned by student learning and facilitate an environment of safety, trust and connectedness (Bond 
et al. 2001, Fuller 1999) 

• promote awareness of others, responsibility and empathy (Hopkins 2002) 
• involve direct and voluntary participation of those affected by misconduct in its resolution (Braithwaite 

2001b) 
• promote relationship management rather than behaviour management (Cameron & Thorsborne 2001); 
• separate the deed from the doer (Marshall et al. 2002) 
• are systematic, not situational (Armstrong 2004) 
• are concerned with establishing or re-establishing social equality in relationships, that is, relationships in 

which each person’s rights to equal dignity, concern and respect are satisfied (Morrison 2002) 
 

When working with students a teacher may use the following questions as a start to the conversation they 
have with children to resolve issues. 
 
 
When things go wrong When someone has been hurt 

• What happened? 
• What were you thinking at the time? 
• What have you thought about since? 
• Who has been affected by what you have    

done? In what way? 
• What do you think you need to do to make 

things right? 

• What did you think when you realized what had 
happened? 

• What impact has this incident had on you and 
others? 

• What has been the hardest thing for you? 
• What do you think needs to happen to make 

things right? 

 
 
 
 
 
 
 
 
 



 
 

 

Appendix 8: Human Rights and Equal Opportunity Acts: 
The Equal Opportunity Act 1995 sets out the types or grounds of discrimination that are unlawful and aims to 
promote community recognition and acceptance of the equality of men and women, and the equality of people of all 
races, regardless of their religious or political convictions, their impairments or their age. 

Under the Act it is unlawful to discriminate against a person on the basis of the following attributes: 
 

• age 
• Breastfeeding 
• gender identity 
• industrial activity 
• lawful sexual activity 
• marital status 
• impairment 
• parental status or status as carer 
• physical features 
• political belief or activity 
• pregnancy 
• race 
• religious belief or activity 
• sex 
• sexual orientation  
• personal association (with a person who is identified by reference to any of the above     
         attributes) 

 

The Charter of Human Rights and Responsibilities Act 2006: 
The Charter sets out a list of 20 rights that reflect the following four basic principles: 
 

• Freedom  
• Respect  
• Equality 
• Dignity  

The Charter outlines a vision of human rights for all Victorians. The charter affirms that all people are born free and 
equal in dignity and rights. While the Charter demands equality for all, it also emphasises the value of difference. The 
Charter requires public authorities, including government schools and their employees, to act compatibly with 
human rights and to consider human rights when making decisions and delivering services: 
 

• the right not to be discriminated against 
• the right to privacy and reputation 
• the right to freedom of thought, conscience, religion and belief 
• cultural rights 

 
It is important to understand that with human rights comes a responsibility to respect other human rights. 
 
All DET employees must act compatibly with the Charter and give proper consideration to human rights when 
making decisions. Everyone should: 
 

• encourage compliance with the Charter  
• support others to act compatibly with the Charter  
• respect and promote human rights 

Part of the monitoring of Human Rights will be to complete the Charter Compliance Checklist on the School 
Compliance website. 
 
 
 



 
 

 

Appendix 9: Bullying and Harassment (including Cyber Bullying) Policy  
 

Definition: 
A person is bullied when they are intentionally exposed regularly and over time to negative or harmful actions by 
one or more other people. Bullies are people who deliberately set out to intimidate, exclude, threaten and/or hurt 
others repeatedly. Bullying is a clear form of harassment which can take many forms: 
 

• Physical bullying: including fighting, pushing, shoving, gestures, invasion of personal space 
• Verbal bullying: including name calling, offensive language, putting people down behind their backs, picking 

on people because of race, gender or religion 
• Visual bullying: including offensive notes or material, graffiti, or damaging other’s property 
• Victimisation: including stand-over tactics, picking on others, threats ‘to get’ people, repeated exclusion 
• Sexual bullying: including touching or brushing against a person in a sexual manner, sexually oriented jokes, 

drawings of or writing about someone’s morals, unwanted invitations of a sexual nature, asking questions 
about someone’s private life 

• Racial discrimination: any kind is a form of bullying 
• Cyber or electronic bullying: includes all aspects of bullying through the use of technology 
 

Rationale 
The school will provide a positive culture where bullying is not accepted, and in doing so, all will have the right of 
respect from others, the right to learn or teach, and a right to feel safe and secure in the school environment. 
We believe that a preventative approach involving a partnership between parents, teachers, students and relevant 
others to be the most effective in addressing bullying and harassment issues. 
 
While it is recognised that the five levels of response will address the majority of incidents, there will be cases that 
are outside of these guidelines. Such cases will be referred to the Principal for appropriate action. 
 
Purpose 
 
The Tucker Road Primary School Anti-Bullying policy aims: 

• To provide an awareness in the school community of the diversity of bullying behaviours and their 
consequences 

• To provide a structure to report, investigate and resolve incidents of bullying 
• To develop a proactive whole school approach to educate and empower the school community to achieve a 

safe and supportive environment 
• To clearly communicate our anti-bullying stance to all school community members 
 

Implementation Guidelines 
 

• The policy will be clearly communicated to all school community members via publications, newsletter 
items, assemblies, parent evenings and staff meetings. 

• Students will regularly be exposed to activities that educate and reinforce positive social behaviours 
• The DET Social and Emotional program will be implemented from Prep – Year 6 to develop the skills of 

students 
• Consistent whole schools approach to report, investigate and resolve incidents of bullying will be 

implemented 
• A Restorative Practice approach will be used when dealing with incidents of bullying or harassment  
• Student opinion and discussion will be regularly sought through the Student Representative Council, student 

forums and inquiry learning 
• The policy, in conjunction with the Student Code of Conduct, will be reviewed as part of the school’s review 

cycle 



 
 

 

Appendix 10:             Student Absence Follow up Procedure 
 

  

 

 

 

      

 

 

 

 

    

 

 

 

 

       

 

      

 

       

 

 

 

 

 

 

 

Student attends class 

Student is marked absent 
on the roll 

Student is marked as an 
unexplained absence in 
CASES21 unless a written or 
verbal explanation has been 
provided by the parent/ 
carer. Verbal explanations 
will be recorded in writing 
and dated. 

Student is recorded as present on the roll and in CASES 
21 

As soon as possible after an absence, the parent must 
provide a written explanation either by letter or email. 

Where special circumstances exist, the school will 
contact the parent/carer as soon as possible to ensure 
that they are aware of absence. 

Yes 

No 

If a reason has not been 
supplied within 3 days of 
absence or explanation 
provided is unsatisfactory 

Contact will be made by the school either by phone call 
or email. 

Student has repeated 
unexplained absences 

Formal meeting with relevant teachers, school 
support staff, parents/carers and the student to 
identify reasons for the absences and develop 
strategies to support student’s attendance. 

Student has repeated absences 
for the same reason  

If a satisfactory 
explanation is provided, 
the reason for absence 
is recorded on the class 
roll and in CASES 21 

If no satisfactory explanation 
provided, student is marked 
absent on the roll and 
absence remains 
unexplained in CASES21 

Following this conversation the Principal/ Assistant 
Principal should investigate either of the following: 

Informal meeting with parent/carer and student to 
identify reason/s for absences and develop strategies 
to support the student’s attendance 

If parents/carers are unwilling to meet with the school or if the student continues to be absent from 
school, contact the Regional Office for additional support. Other departmental supports and programs or 
external support agencies should be involved as required. 
 

If a satisfactory explanation is provided, the reason for 
absence is recorded in CASES 21 

 

If a reason has not been 
supplied within 10 days of 
absence or explanation 
provided is unsatisfactory 

Letter to be sent to parents/carers 

After 15 days with no 
satisfactory explanation. 

If satisfactory explanation is provided, the reason for 
absence must be recorded in CASES 21 (Or equivalent) 

A conversation is held with appropriate support staff 
and the student to discuss reason/s for absences.  A 
Student Absence Learning Plan may be developed or 
where applicable a Return to School Plan. 
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